COMMUNICATION SCIENCES & DISORDERS

Original Article

| ISSN 2288-0917 (Online) | Commun Sci Disord 2024;29(2):198-210 https://doi.org/10.12963/csd.231013

The Comparative Study of Narrative Comprehension
in Children according to Interactive Reading
Strategies with Adults

Hye Eun Lim, Sora Lee, Ji Soo Lee, Jihyeon Lee, Dongsun Yim

Department of Communication Disorders, Ewha Womans University, Seoul, Korea

Correspondence: Dongsun Yim, PhD
Department of Communication Disorders,
Ewha Womans University, 52 Ewhayeodae-gil,
Seodaemun-gu, Seoul 03760, Korea

Tel: +82-2-3277-6720

Fax: +82-2-3277-2122

E-mail: sunyim@ewha.ac kr

Received: August 5, 2023
Revised: March 31, 2024
Accepted: June 10, 2024

This work was supported by the Ministry of
Science and ICT of the Republic of Korea and the
National Research Foundation of Korea (NRF-
2022R1A2C1005268).

A7 ob | el 2 e

oM E oHEo] dlofisae ofo] 7i| T
of} ob5-& et 8t piEl o4 a0lS M E S
W] )=, Vygotskyek Cole (1978)0] k2l o} 5-& Tk Ajt
Salo] HEAE-S B B ATEIA 4 L A4 BHE

2
2 R AL 59| 4010 =8-S ol 21g)
S0

SN

| &< s Ht

Objectives: The purpose of this study was to investigate the effect of adult’s three reading
strategies, eliciting questions, non-eliciting questions, and comments, on the narrative
comprehension of typically developing children (TD) compared to vocabulary delayed
children (VD) in order to find out the most effective reading strategy for children’s narrative
comprehension. Methods: A total of 39 TD and 14 VD children aged 4-to 6-years old were
randomly placed in groups using one of three reading strategies and then given two types
of narrative comprehension tasks (literal comprehension, inferential comprehension) after
a storybook reading session. Results: First, for literal comprehension, the main effects were
found to be statistically significant in both the VD and TD children’s groups and reading
strategies. And the interaction of reading strategies between child groups was found to be
statistically significant. For the literal comprehension task, eliciting questions were found to
be the most effective reading strategy for TD children, whereas non-eliciting was found to
be the most effective for VD children. Secondly, for the inferential comprehension task, nei-
ther the main effect nor the interaction of the reading strategies between child groups was
found to be statistically significant. Conclusion: The results suggest that the three reading
strategies are effective in literal comprehension in both child groups. Among three strate-
gies, eliciting questions will be the most helpful for TD children, while non-eliciting ques-
tions will be the most helpful for VD children. The study can further provide essential infor-
mation for developing book reading intervention protocols that can enhance children’s
narrative comprehension.

Keywords: Narrative comprehension, Reading strategies, Interactive reading, Shared book
reading, Vocabulary delayed children
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2019; Zevenbergen, Whitehurst, & Zevenbergen, 2003; Zibulsky,
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TEL A 0]3]8k5%52(Chae & Yim, 2022; Kim & Yim,
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Maxes-Fournier, 2013). 0]2} % AYA-LE-S Abu i A9l
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A Z7H7)+= AS 2 B 1% QI tHChoi, Choi, No, & Oh, 2021;
Greene Brabham & Lynch-Brown, 2002; Kim, 2008; Na, 2010; Re-
ese & Cox, 1999; Senechal, 1997; Whitehurst et al., 1994). ] L}o}
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& Kim, 2011; Kim, 2008).
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Bavin, 2008; Yun & Kim, 2005) thA| 2 0 2 ulolzof v AFA
2] olal|7} WA YERGTtH= A9 E(Bishop & Adams, 1992; Bot-
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221, oo} 174 44] 18%, 51 158, 6] 6%, ol RAIoH5 14
(o} 1078, oo} 418 48] 37, 54] 9%, 6] 2) % 532 Tk
2 3ok Yol E B Al 7 AEAH 4] Be)7) ek
Q) 114 ARsl), e) Aetol] SANAS sk
v, 5} 910k 7 584 ol Aol 1S Shelat 5 Aagaiick

& ltoll ot oAt AA71<E (Leonard, 1998)2 T2 2
ok () 2 ob2 712k ob5-8- A5 HAHKorean Kaufman
Assessment Battery for Children, K-ABC; Moon & Byun, 2003)&
A3t Bl S 2 Als A7t EE 4 85%(-1 SD) ©|
Arolojof a1, (2) =8 2 THO|F]H HAN(Receptive & Expres-
sive Vocabulary Test, REVT; Kim, Hong, Kim, Jang, & Lee, 2009)
A} of IR Aok5(-8 E= FOIF]Y -1 SD njuha} Adnk
ObE (=8 #FHOI$]H -1 SD o)) = w7kl (3) FHL L WA
off &Jaf AlAl, AA, 2 B Yol wA7F glow, Al sH 2

=2
ol glckat 131 o - ALk ¥ e 7H5A o198 7

Z57] 9130 ttestS e Ak AP 2 BAY A5ASE
A5k 7k ol Zpol7} giglom], -gol3l2(=-3.89, p=.000)}
FEOIFI(t=-5.09, p=.000) B ek 7 Zfo]7} SoJslork. &
Aol ZroiRt ti/dotsoll Higt 714 g Hi= Table 17} .
oz
ASEIZA| AQY| T2

& Aol A AR A4 A7) ek A (Park
& Yim, 2020; Yim et al., 2019)01] A }%8}04 paras] ‘77]-0] ojok
7] el A2k A2 Sk} ALgSIgITk ol ARAT oA
ofu] Qlojelst 14 1913k wAabY -9 29135 6‘}01 A4
Table 1. Participants’ characteristics (N=53)

TD(N=39) VD (N=14) t

CA (mo) 61.18(9.29) 62.36 (8.67) A1
REVT

Receptive 62.03(12.75) 4550(15.93) -3.89%*

Expressive 67.36(9.51) 50.86 (12.67) -5,09%**

Values are presented as mean (SD).

TD=typically developing children; VD=vocabulary delayed children; CA
(mo)=chronological age (month); REVT=Receptive & Expressive Vocabulary Test
(Kim et al., 2009).

***p<.001.
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o7 Zim}
AISEIZA| 22i7| R0l IHE UIOLS U OfFILTISINS
S 74 0lok | OJSHEI(AFAIE Of3H, 2 of3H)oi chét
e

ABAGA) Aol KA AR, EA AR, A
£3p7))el T2 Aol % ol dlons HEt 2k olol] o]
slieiol e 714 57 ArkE Adul i BE B4e)7] HzelA] oyt
oF5o] oj|uretA|dlo} it ofo}] of3fe, A o3 e
F23 o]3) G BT & H4S HYk Aely] Heko] whehA]
520 2 Al B Aol 59| 49 A2 AR, A AR
3p7], ] 202 A et o, ofFhigxelol 5] 45
ol 7HA A, A AEs], Aesh] S0 A U
ek o] that 2 Table 200 4451k
ASEIRA| Higly| H2lol 112 UH0}S 2 OfFILLRIN0HS
FEH ZHARIR Of3he] XtO| Bl

0
BRG] B2l7] Aol T2 AiolE 2 ofshiEx|eio} s

+ i

way ANOVA)S ALAJ8t{ck 7L 23 5 A5k 7h s B
O 2 oI =El(Fo.4n = 35.08, p =000, 1* = 427), YHtol-5(M=
10.39, SD =.31)0] 0|3z Ho}E(M=6.80, SD=.52) X} AFAl
2 o8} o ke 2l7] Azke) itk 9] $OJBHAE F.
=8.32, p=.001, 7" =.261), ©]°|| tfjg} Bonferroni A} AlA|
s A3t A H AR = Asshr|et F-ogt ZfolE Bl

(p=003), 7743 AR\ 13719} folgt ol 2 melort

Table 2. Descriptive statistics on narrative comprehension by reading strate-
gies (N=53)

Narrative comprehension
Reading strategies Group Literal Inferential
comprehension comprehension

Eliciting question TD(N=13) 11.65(.63) 9.15(1.95)

VD (N=5) 7.20(1.64) 320(3.11)
Non-eliciting question TD(N=14) 9.93(2.46) 8.43(2.62)

VD (N=5) 9.20(1.79) 4.00(3.39)
Comment TD(N=12) 9.58(2.35) 6.92 (2.54)

VD (N=4) 4.00(1.63) 1.25(1.89)

Values are presented as mean (SD).
TD=typically developing children; VD =vocabulary delayed children.
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(p=.002), AH4 AFsl7|et 1A AEsp = SAZ LR 9
51| ghokth & AR A A8l |(M=943, SD=51) = {H4]
ZEs71(M=9.56, SD =.50)7} 1%5}7](M=6.79, SD =.56) 5C}
B =2 AMEA o & H ek Aek g7 Hekol| thgh o]z} 4t
ARG At A FAA O 2 FOfsIA VR THFe ) =5.95, p=
005, ii* =.202). 0]o]| whe} oJAHFTARG-of] TRF AFTHH o = A
9171 k] 319 8 = ek 7o) §-2J5t 2fo |7} Q=] A .
7] Q1o EHIFE ttestE 33] AA[SIGITE 7L Axk AR A ATt
71(p=.000)£} 21517 ](p =001 A Fet 7t o]z} F-ofst3l o
U, 14 ARl A A 7 Zfo|7F BAH O ' {-2J51A]
AATH(p=.555). &, o|AHFTAGo] F-YJ7t o= 1A AR
s17|Hrk= 2194 AEslr|e} Rl |o| A9 7k Zfol 7
ofslA F7Felsi=dl, Ytols2] 74 2134 AZslr| e} %l st
710l|A] oA otk fou|sHA =2 e Hel b
of| A 7]Q1gk Ao 2 sk ofof tf gk A= Table 337} Figure 1
of A A5}

Table 3. The result of two-way ANOVA on literal comprehension

Sum of Degree of Mean I3
square freedom square
Group 131.45 1 131.45 35,08
Strategies 62.34 2 31.17 8.32%*
Groupx Strategies 4458 2 22.29 5.95%*
Error 176.14 47 375
**p< .01, ***p<.001.
Literal comprehension
1200 .
5 1000 |
g 800
g 6.00 |
§ 400 —TD
< 200} —\D
0.00
Eliciting question  Non-eliciting question Comment

Reading strategies

Figure 1. Interaction effect on literal comprehension between reading strate-
gies and group.

TD=typically developing children; VD =vocabulary delayed children.

***p<.001.

https://doi.org/10.12963/csd.231013



COMMUNICATION SCIENCES & DISORDERS

BG4 7] el ke Aol B ojFgE|dokEe] ofol] olahe - sl 9

Table 4. The result of two-way ANOVA on inferential comprehension

Sum of Degree of Mean £
square freedom square
Group 292.14 1 292.14 4553***
Strategies 37.96 2 18.98 2.96
Groupx Strategies 4.74 2 2.37 37
Error 301.59 47 6.42
***p<.001.
Inferential comprehension
u 1D
12.00
= VD
- 10.00
g 800
& 6.00
e
g 4.00
<
2.00

0.00

Eliciting question  Non-eliciting question Comment

Reading strategies

Figure 2. Comparison of inferential comprehension by subgroup.
TD=typically developing children; VD =vocabulary delayed children.

ofafo] thel GAto] 7HEE = A
(two-way ANOVA)S AAJe1T A =
AH o2 {2519 O H(Fo, 17 =45.53, p=.000, ii° =.492), Yxto}
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A FAHOR GOlsH Shatori(p=062), e7] ekt 3

N
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Sl gt oA EAE AT oA BAAOR f5H %S A
0.2 et th(p=.693). 2gl7] Hefol 02 g 7k 227 ol

o] Tk A7}+= Table 42} Figure 20 A A|3}%IT)

1 AP UOLE 2 ofslteA| Aol 52 ko 2 40l
3} o5 7 g4 Hhe 710% A A ) et
q
4

2 LEEle] 1 72]-0] = @ﬁo}oﬂu} B Oq—‘rmﬂﬂ} AU A
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QAT-EA 17} petsiol Holate] AEAEA] D)) Aol np
g} elulol s W o] 3]ulz|odo}E Rk 71 AFALA] o]gfjof|A] 8-9]
wgic w) A ofsfol 9lo] ek 7k 2oz} £
319, lojaldz|do}Eo] UdlolE=HT} LES o]oy| o|s||g]
< HYrh= A3 (Botting & Adams, 2005; Ford & Milosky,

u)sl zjol&
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