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Objectives: This study aimed to examine school-aged children’s story comprehension skills according to text
type and story modalities.

Methods: A total of 348 elementary school children from grades 1 to 6 participated in this study. Participants
answered the story comprehension questions after performing the story comprehension task according to
the three- story modalities. One child read two fictional and one nonfictional texts, or two nonfictional and
one fictional texts, and were randomly assigned according to text type and story modality. Story
comprehension questions consisted of both factual and inference questions.

Results: A significant difference was found in story comprehension performance according to the grade, text
type, and story modality. As children get older, the performance of a story comprehension task increased
significantly. Regarding the text type, the comprehension of fiction was significantly higher than the
nonfiction comprehension. Comparing the story comprehension performance task according to the story
modality, the performance was high in the order of reading-while-listening, listening, and reading. In fiction,
there was a significant difference between listening and reading modality, whereas no significant difference
was found between text modalities in nonfiction.

Conclusion: The findings suggest that presenting text as a complex form of listening and reading to school-
aged children can aid in information processing and help children improve their story comprehension. Also,
children’s age and text type need to be considerd for assessment and interventions aimed at children’s
successful story comprehension.
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Table 1
Participants’ Information

Age (Month)

Non-verbal IQ

Grade (n) Mean (SD) Mean (SD)
1(53) 81.75 (3.59) 114.58 (14.99)
2(63) 94.28 (3.41) 118.65 (14.75)
3 (60) 108.26 (3.69) 121.35 (14.57)
4 (65) 119.72 (3.37) 126.33 (10.70)
5 (54) 133.59 (4.00) 120.18 (14.04)
6 (53) 146.50 (3.98) 123.08 (10.51)
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Table 2
Examples of story comprehension questions
Types of
question No. Expository text: World animal day
Literal question 1 What day is every October 42 (1 point)
2 October 4 is “World Animal Day.” Why was this day established?
World Animal Day was created to draw attention to the protection of animals. Then why was the “Ugly Animal
Protection Association” created?
4 What does the Ugly Animal Protection Association claim?
What does this story say that makes people more or less interested in animals? (1 point)
The rest of the questions are omitted.
Inferential 1 Researchers in Australia studied animals by dividing them into cute, ordinary, and ugly animals. Why did they
questions s classify like this?
2 “Extinction” means an animal will disappear completely from the Earth. What are some activities that you can

do to protect an endangered animal? Feel free to answer as much as you want.

3 If people become more interested in ugly animals, what changes will happen to the world of animals?

What does the slogan “Not all animals can be pandas” mean?

In addition to studying ugly animals, the Ugly Animal Protection Association also runs activities to inform many

people that ugly animals are also worth protecting. What kind of activities could be there? Think freely about it.

The rest of the questions are omitted.
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Table 3
Descriptive Statistics of Story Comprehension lask
Listening Reading while listening Reading
Grade Fiction Non-fiction Fiction Non-fiction Fiction Non-fiction

1(n=53) 71.68 27.94 63.17 38.11 51.93 27.24
(15.51) (19.20) (21.98) (23.10) (24.70) (26.92)

2 (n=063) 82.51 44,32 76.57 57.07 72.44 46.68
(13.03) (19.85) (14.07) (21.72) (21.11) (25.36)

3 (n = 60) 86.87 72.16 84.93 67.91 80.71 70.49
(14.99) (19.03) (18.69) (23.86) (15.88) (23.29)

4 (n=65) 91.34 79.27 88.52 81.25 89.54 74.16
(7.02) (13.71) (9.96) (11.85) (8.42) (17.48)

5 (n = 54) 88.11 79.43 86.65 84.28 86.99 78.01
(13.55) (10.17) (12.01) (15.26) (16.36) (14.77)

6 (n=53) 91.34 82.12 89.74 84.04 87.92 95.26
(6.49) (15.80) (15.89) (11.82) (12.01) (11.40)

Note. Values are presented as mean (SD).
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So15kdT). (F(2,1047) = 5.21, p < .01). oo whe} AFSZHA S
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Figure 2. Story comprehension score by modality and text type.
*p<.05.

shdat ofop7] AA] 2 Y EIAE Fof didh RS
A1 Fr2lokA| QQkTHF(10,1047) = 742, p = .067).

Discussion

ohd g el |
7] olal AL vl w14 S}, 25 1~6514
¥

oFE 34872 th O o

ahd 7k el A 8} ofof] AJA] GFAlef - o]

37t

=]
o} A3k ob5 5L ko] uls) §0l5) e ojoly

=O£
_[
ok
Ju
filo
H
2
i)
o
fr
(r
N
o
:Oé
*
o,
N
o
:cé
Ir
1
9= e
PG O o/

[}
Ait= A5 €A
(Diakidoy et al., 2005; Hwang, Kim, & Lee, 2007).

E3l, oF5 59| olof7|F olsfelo] AW olsjdnrt &

KJCS

A Uebgtt). o= A2 olopr| 2ol A o 2 Y
B3t APALET U2|5k= Aol th(Berkowitz & Taylor,
1981; Lehto & Anttila, 2003; Olson, 1985). A& 73 of] w}= o]
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2Jo]7} ZolEt) o]T Z3tw Al7|ol= 7] osiE ET} <)
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